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Abstract

Reading comprehension is essential for meaningful
learning and access to scientific information in
English. The objective was to analyze the relationship
between learning styles and reading comprehension
in English. A quantitative study with a correlational
scope. The VAK questionnaire (visual, auditory and
kinesthetic) and the reading comprehension test
(literal, inferential and critical) were applied to a
sample of 60 students. The visual and kinesthetic
styles are the predominant ones with 90% and 91.7%
respectively. Liberal comprehension reached a high
level in 81.7%, and greater difficulty was presented at
the inferential and critical levels. A high correlation
was found (r=0.89). It is concluded that students
mostly present a visual and kinesthetic learning style.
Literal comprehension of English is high, but the
inferential and critical require further
development. There is a significant correlation
between learning styles and reading comprehension

levels

Keywords: Learning styles, reading comprehension,
visual learning, visual learning, higher education,
second language.

Resumen

Para un aprendizaje significativo y el acceso a la
informacion cientifica en inglés es fundamental la
comprension lectora. El objetivo de este trabajo es
analizar la relacién entre los estilos de aprendizaje y
la comprensién lectora en inglés. El estudio es de
enfoque cuantitativo y alcance correlacional, sobre
una muestra de 60 estudiantes. Se aplico el
cuestionario VAK (visual, auditivo y kinestésico) y el
test de comprension lectora (literal, inferencial y
critico). Los estilos visual y kinestésico son los
predominantes con el 90% y 91.7% respectivamente.
La comprension liberal alcanzé un nivel alto en el
81,7%, se presentdé mayor dificultad en los niveles
inferencial y critico. Se hallé6 una alta correlaciéon
(r=0.89). Se concluye que los estudiantes presentan
mayoritariamente un estilo de aprendizaje visual y
kinestésico. La comprension literal del inglés es alta,
pero los niveles inferencial y critico requieren mayor
desarrollo. Se evidencid una correlacion significativa
entre los estilos de aprendizaje y la comprension
lectora.

Palabras clave: Estilos de aprendizaje, comprension
lectora, aprendizaje visual, educacion superior,
segunda lengua.
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Introduction

Reading comprehension is fundamental to achieving
meaningful learning in higher education, as it enables
students to acquire, process, and analyze information
more effectively. Learning English as a second
language has become a cornerstone for accessing
scientific and academic information in higher
education. Therefore, reading comprehension in
English is essential not only for interpreting texts
written in this language but also for developing the
critical and analytical thinking required to enhance
learning outcomes (Alejandro et al., 2024). However,
numerous studies indicate that higher education
students often experience difficulties with reading
comprehension, limiting their ability to interpret implicit
information and critically reflect on texts (Flores, 2019;
Sumarriva et al., 2024).

According to the literature, reading comprehension
develops through different levels of depth: literal,
inferential, and critical, each requiring progressively
more complex cognitive processes (Cieza, 2023;
Sanchez & Yagual, 2025). Although students
generally achieve better results at the literal level, they
continue to experience difficulties with inferential
interpretation and critical analysis, particularly when
reading academic texts in English (Delgado Moreira et
al., 2025; Zapata & Carrién, 2021).

Reading comprehension may be defined as a dynamic
and complex process that begins with
comprehension, which involves identifying and
recognizing explicit information in a text. It then
progresses to inferential comprehension, a deeper
level in which readers deduce implicit information by
establishing connections between the ideas
presented in the text and their prior knowledge.
Finally, critical comprehension, regarded as the most
advanced level, involves analyzing and evaluating the
content of a text through reflective thinking. These
three levels are essential for the development of
comprehensive reading competence (Gondim &
Abreu, 2022; Sanchez, 2013).

literal

The concept of learning style refers to an individual's
characteristic way of learning, which varies according
to personal context and knowledge and may evolve
and improve through experience (Arellano Bustos,

2019). It has been suggested that individuals process
information differently according to their sensory
preferences, which may influence student learning.
The classification of learning styles based on
preferences for images and graphics (Visual), oral
explanations and discussions (Auditory), or hands-on,
experience-based learning (Kinesthetic) is known as
the VAK model (Arellano Bustos, 2019; Newton,
2015). The VAK model is widely applied in educational
settings to describe perceptual tendencies associated
with learning (Arellano et al., 2024). Identifying the
predominant learning style among higher education
students makes it possible to design more effective
teaching strategies tailored to their needs (Rodriguez
et al., 2022).

In recent years, several studies have explored the
possible relationship between learning styles and
reading comprehension at different educational levels.
Their findings, however, remain heterogeneous
(Delgado Saldafa et al., 2025; Tafur, 2022). Against
this background, a theoretical and empirical gap
regarding the understanding of how
predominant learning styles may influence English
reading comprehension among university students
(Rodriguez et al.,, 2022). Understanding this
relationship is important for designing relevant and
context-specific pedagogical strategies that contribute
to the development of higher-order reading skills and
strengthen English language learning in higher
education.

remains

This study seeks to provide relevant evidence for
improving the teaching and learning of English in
higher education. By understanding how learning
styles influence reading comprehension, it is possible
to propose pedagogical strategies that foster deeper
and more meaningful reading skills among students.
Accordingly, the objective of this study was to analyze
the relationship between learning styles and English
reading comprehension among
Communication students at the Instituto de Educacion
Superior de Abancay, Peru.

final-year

Methodology

This study adopted a quantitative approach with a
descriptive-correlational research design. The sample
consisted of 60 final-year students enrolled in the
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Communication program at the Instituto de Educacion
Superior de Abancay, Peru. Participants were
selected through non-probability
sampling. All participants signed an informed consent
form explaining the study's objectives and procedures.
They were assured of the privacy and confidentiality
of the information they provided and were informed
about the potential risks and benefits associated with
their participation in the research.

convenience

Learning styles were assessed using the standardized
VAK (Visual, Auditory, and Kinesthetic) questionnaire,
which evaluates students across three sensory
modalities, thereby identifying their preferred ways of
learning in everyday and academic settings. Students
with a visual learning style prefer learning through
images, diagrams, and graphic materials; those with
an auditory learning style prefer listening, oral
explanations, and discussion; whereas kinesthetic
learners  prefer hands-on  practice, object
manipulation, and learning through direct experience
(Coronel & Cevallos, 2024; Marambio et al., 2019).

The VAK questionnaire administered in this study
consists of 20 items, each offering three response
options, with each option corresponding to one of the
three learning styles. At the end of the questionnaire,
responses are totaled to determine each participant's
predominant learning style. The VAK questionnaire
has demonstrated satisfactory validity and reliability in
previous studies (Addine et al., 2023; Marambio et al.,
2019), supporting its use in the present research.

English reading comprehension was measured using
a test based on the literal, inferential, and critical levels
of comprehension. At the literal level, the most basic
stage, readers identify and recall explicit information
from the text, recognize definitions, identify specific
details, and answer direct questions. At the inferential
level, readers deduce information that is not explicitly
stated by drawing on prior knowledge to identify
relationships within the text, infer the meaning of
words or phrases, determine the author's intention
and tone, and integrate information from different
parts of the text to reach logical conclusions. At the
critical level, readers engage in advanced
comprehension by evaluating and reflecting on the
content of the text, assessing the validity of the

information, identifying potential biases, comparing
the information with their own knowledge, and
formulating well-supported opinions either in favor of
or against the ideas presented (Zapata & Carrion,
2021).

The reading comprehension test consisted of 20 items
designed to assess English reading comprehension
across these three levels—from literal identification of
information, through interpretation and inference, to
critical evaluation of the text—thus providing a
comprehensive assessment of each student's English
reading comprehension.

Data were analyzed using IBM SPSS Statistics
version 22.0 (Spanish edition). Descriptive statistics
were used to present frequencies and percentages in
tabular form. The relationship between the study
variables was examined using Pearson's correlation
coefficient (Pearson's r).

Results

The learning styles observed among the participants
were Visual, Auditory, and Kinesthetic. Ninety percent
of the students exhibited a high visual learning style,
indicating a preference for learning through images,
graphics, and diagrams. Fifty percent demonstrated a
high auditory learning style, while 48.3% showed a
moderate level, suggesting that most students learn
effectively by listening to explanations or participating
in discussions. In addition, 91.7% of the students
exhibited a high kinesthetic learning style, indicating a
strong preference for learning through hands-on
practice and the manipulation of materials (Table 1).

Overall, the predominant learning styles were visual
kinesthetic, suggesting that
strategies based on images, diagrams, videos, and
experiential learning may be more effective in
supporting students' teaching and learning processes.

and instructional

English reading comprehension was assessed across
three dimensions. A high level of literal
comprehension was achieved by 81.7% of the
students, indicating that the majority were able to
identify and understand explicit information in the

texts. Thirty-eight-point three percent (38.3%)
demonstrated a high level of inferential
comprehension, suggesting that students
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experienced greater difficulty interpreting implicit
information. Meanwhile, 40.0% achieved a high level
of critical comprehension, indicating that their ability to
evaluate and critically reflect on a text still requires
further development (Table 2).

Overall, the findings suggest that students have a
solid ability to comprehend explicit information in
English texts—that is, they demonstrate strong literal
comprehension. However, they experience greater
difficulty with inferential and critical comprehension.
These results highlight the need for pedagogical
strategies that promote deeper interpretation and
critical analysis of English-language texts.

At the intersection of the variables using Pearson’s
correlation coefficient (r), an r value of 0.89 was
obtained, indicating a strong correlation between

learning styles and English reading comprehension.
When the learning styles variable was correlated with
the dimensions of English reading comprehension, a
strong correlation was observed for the literal and
inferential comprehension dimensions, and a
moderate correlation for the critical comprehension
dimension (Table 3). These findings indicate a strong,
positive, and statistically significant relationship
between learning styles and English reading
comprehension levels. The strongest correlation was
found with literal comprehension, suggesting that
students with visual and kinesthetic learning styles
have an advantage in identifying explicit information in
texts. However, the correlation decreases slightly at
the inferential and critical levels, indicating that other
factors may influence students’ ability to interpret and
analyze texts in greater depth.

Table 1. Learning Styles among Higher Education Students.

Dimension Low (n) Low (%) Moderate (n) Moderate (%) High (n) High (%) Total (n) Total (%)
Visual 0 0.0% 6 10.0% 54 90.0% 60 100%
Auditory 1 1.7% 29 48.3% 30 50.0% 60 100%
Kinesthetic 0 0.0% 5 8.3% 55 91.7% 60 100%

Table 2. English Reading Comprehension among Higher Education Students.

Dimension Low (n) Low (%) Moderate (n) Moderate (%) High (n) High (%) Total (n) Total (%)
Literal 0 0.0% 11 18.3% 49 81.7% 60 100%
Inferential 5 8.3% 32 53.3% 23 38.3% 60 100%
Critical 10 16.7% 26 43.3% 24 40.0% 60 100%

Table 3. Correlation between learning styles and English reading comprehension among higher education

students.
. . Reading Comprehension: Reading Comprehension: Reading Comprehension:
Statistic Learning Styles (Overall) . A .
Literal Inferential Critical
Pearson’s r 0.890 0.754 0.739 0.687
Sig. (p-value) 0.001 0.001 0.001 0.001

The findings indicate that the majority of higher
education students have visual and kinesthetic
learning styles, which positively influence their literal
comprehension of English texts. However, they face

challenges at the inferential and critical levels,

suggesting the need for instructional strategies that
strengthen students' ability to interpret and analyze
English texts. Furthermore, the significant correlation
between learning styles and reading comprehension
confirms that adapting teaching methods to students'
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predominant learning styles could improve English
reading outcomes.

Discussion

The results of this study show that the predominant
learning styles among higher education students
enrolled in the Communication program at the Higher
Education Institute of Abancay are visual and
kinesthetic, accounting for 90% and 91.7%,
respectively. These findings are consistent with those
reported by Arellano Bustos (2019), who found that
students in  non-university higher education
predominantly preferred visual and kinesthetic
learning styles, while the auditory style was the least
represented.

Similarly, Marambio et al. (2019) and Addine et al.
(2023), in studies involving residents in Human
Medicine  specialty = programs, reported a
predominance of the visual learning style, followed by
the kinesthetic style, with the auditory style occurring
least frequently. Likewise, Wan and Mohd (2023) and
Tafur (2022), in studies conducted with basic
education students, found that the visual style was the
most dominant, followed by the auditory and
kinesthetic styles.

These findings may be related to the current
educational context, in which the use of technological
resources and visual materials in the classroom has
increased. The incorporation of videos, multimedia
presentations, and hands-on activities fosters a
learning environment that promotes the acquisition of
information through visual input and practical
experience. From this perspective, the results support
the view that learning preferences are based on
individuals' sensory modalities—visual, auditory, or
kinesthetic—which influence how they process
information during teaching and learning.

Our findings differ from those reported by Rodriguez
et al. (2022) and Valencia et al. (2020), who found that
university students predominantly exhibited an
auditory learning style, followed by kinesthetic and,
lastly, visual. They also differ from the findings of
Biswas et al. (2023), who, in a study involving
healthcare professionals, reported that the auditory
learning style was the most prevalent, followed by the

kinesthetic style, with the visual style being the least
common.

Conversely, Abella et al. (2022), in a study of design
and engineering students, found that the three
learning styles coexisted among participants without
statistically significant differences in their proportions.
This discrepancy with our findings may be explained
by differences in participants' profiles, instructional
methodologies, and educational contexts.

It can also be argued that educational environments
emphasizing dialogue, discussion, and active listening
are more likely to promote the auditory learning style,
whereas settings that rely more heavily on visual
resources and practical activities—such as those
examined in the present study—may foster visual and
kinesthetic learning preferences. Almasri (2022)
further reported that groups in which the kinesthetic
learning style predominates demonstrate higher levels
of learning engagement and satisfaction.

With regard to English reading comprehension, our
study found that 81.7% of students achieved a high
level of literal comprehension, indicating that they are
able to identify explicit information in texts. However,
only 38.3% demonstrated a high level of inferential
comprehension, while 40% achieved a high level of
critical comprehension. These findings are consistent
with those reported by Valero et al. (2024), who found
that university students performed best in literal
comprehension, followed by inferential and critical
comprehension. Their findings suggest the need to
implement remedial courses aimed at strengthening
reading competence, which is essential for acquiring
new knowledge in higher education.

Similarly, Zapata and Carrion (2021) argue that
students from basic education onward experience
difficulties interpreting implicit information and
critically reflecting on texts. They therefore emphasize
the importance of improving instruction in deep
reading strategies and textual analysis in English, as
these skills are fundamental to the development of
analytical critical thinking. Likewise, Barrios (2020)
reported that higher education students often fail to
fully understand what they read, exhibiting an average
level of reading comprehension, with particular
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difficulties in inferential comprehension and the
greatest deficiencies in critical comprehension.

In contrast, Del Pino-Yépez et al. (2019) found that
university students demonstrated low levels of reading
comprehension across all three dimensions.
According to these authors, reading comprehension is
a complex constructive process involving the
interaction between readers' characteristics and the
text itself. They argue that strengthening this
competence requires carefully planned and reflective
instructional  strategies, given that reading
comprehension is a fundamental skill for university
students' academic development. Furthermore,
studies by Campos (2021) and Sanchez (2013)
identified that the limited development of critical
thinking among university and secondary school
with  poor reading
comprehension, limited text production and verbal
argumentation, and a reduced ability to formulate well-
supported opinions and arguments.

students is associated

In many educational contexts, the teaching of English
as a foreign language focuses primarily on the literal
comprehension of texts, emphasizing memorization
and the identification of explicit information rather than
analysis and interpretation. This instructional
approach contributes to difficulties at the inferential
and critical levels, require higher-order
reasoning and greater abstraction. Inferential and
critical comprehension also demand sufficient
language proficiency to enable readers to infer
meanings and identify the author's intentions. When
students have a limited vocabulary, their ability to
interpret complex texts is consequently restricted.
Cieza (2023) argues that reading comprehension is a
dynamic and multifaceted process influenced by
readers' prior knowledge and by the pedagogical
strategies employed by educators, highlighting the
essential role of teachers in fostering this competence.

which

On the other hand, traditional teaching approaches
based on translation and the mechanical repetition of
grammatical structures limit the development of critical
thinking in reading. These findings may be explained
by the fact that learning occurs at different levels of
cognitive  processing. comprehension
represents the most basic level, as it involves

Literal

recognizing whereas
inferential

advanced

and storing information,
and critical comprehension are more
levels that require deeper and more
meaningful processing of information.

In the present study, correlating learning styles with
reading comprehension revealed a strong positive
correlation (r = 0.89), suggesting that students'
learning styles influence their of reading
comprehension. The predominant visual learning style
showed a strong correlation with literal reading
comprehension (r = 0.75), indicating that students
whose preferred learning style is visual have an
advantage in identifying explicit information in texts.
However, the correlations were lower for inferential
comprehension (r = 0.73) and critical comprehension
(r = 0.68), suggesting that additional factors—such as
English vocabulary knowledge, practice
analysis, and familiarity with complex grammatical
structures—may influence these higher levels of
comprehension. These findings are similar to those
reported by Tafur (2022), who found a significant
correlation of r = 0.94.

level

in text

In contrast, the correlation coefficients obtained in this
study differ from those reported by Sanchez-
Dominguez et al. (2023), who found a lower but still
statistically significant correlation (r = 0.339) among
university psychology students. Likewise, Rodriguez
et al. (2016), in a qualitative study, suggested that the
relationship between learning styles and reading
comprehension is moderate. These differences may
be attributable to variations in the methodological
approach, the characteristics of the sample, or the
instruments used to measure the two variables.

According to Sanchez (2013), the reading process is
influenced by linguistic factors, which helps explain
why some students, despite having strong reading
and writing sKkills in their native language, experience
difficulties with reading comprehension in a second
language. This may be because reading in a second
language requires mastery of grammatical structures
and vocabulary that do not always correspond to
those of the learners' first language, making text
interpretation more challenging. Furthermore, it is
important to emphasize that reading comprehension
in a second language largely depends on the
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techniques and strategies learners adopt to manage
these linguistic and cognitive processes.

Conclusions

Among higher education students, visual and
kinesthetic learning styles were found to predominate,
suggesting that the learning process is enhanced
through the use of images, videos, and hands-on
activities. This highlights the importance of designing
English language teaching strategies that incorporate
visual resources and practical activities to promote

meaningful learning.

Regarding English reading comprehension, higher
education students demonstrated a high level of
performance in literal comprehension. However, their
levels of inferential and critical comprehension were
significantly lower. In other words, students are able
to identify and recall explicit information in texts, but
they experience difficulties interpreting implicit
information and evaluating texts analytically.

The statistical analysis revealed a significant
correlation between learning styles and reading
comprehension. Students with visual and kinesthetic
learning styles showed advantages in identifying
explicit information and interpreting certain aspects of
the text. Therefore, learning styles should be taken
into account when teaching English as a second
language, making it necessary to adapt pedagogical
strategies to students’ learning preferences in order to
improve second-language reading comprehension.

Based on the findings, it is recommended that higher
education instructors  incorporate instructional
strategies that integrate visual resources and practical
activities aligned with the predominant learning styles
identified in this study. Likewise, efforts should be
strengthened to foster inferential and critical
comprehension through activities involving
analysis, communicative problem-solving, and guided
reading with a reflective approach.

text

Regarding future research, the study could be
extended to larger samples and a wider range of
academic programs. In addition, longitudinal research
designs should be considered to examine the
development of reading comprehension over time. It
would also be worthwhile to investigate other related

variables, such as language proficiency, academic
motivation, and metacognitive reading strategies.

One of the main limitations of this study is the relatively
small sample size, which restricts the generalizability
of the findings. Nevertheless, the results provide
valuable insight into the context under study and
contribute useful empirical evidence to the field of
education.

Author contributions

Ronald Paul Postigo Delgado: Conceptualization,
Data Curation, Funding Acquisition, Investigation,
Project Administration, Resources, Visualization.

Liceth Lazo Otazu: Formal Analysis, Methodology,
Software, Supervision, Validation, Writing — Original
Draft, Writing — Review & Editing.

Herbert Cosio Duenas: Conceptualization, Data
Curation, Formal Analysis, Funding Acquisition,
Investigation, Methodology, Project Administration,
Resources, Software, Supervision, Validation, Writing
— Original Draft, Writing — Review & Editing.

Data availability

The data supporting the findings of this study are
available from the corresponding author upon
reasonable request via email (Herbert Cosio Duefias:
herbert.cosio@unsaac.edu.pe).

Peer review comments

This article underwent an anonymous peer-review
process in accordance with the journal's editorial
transparency policy. The reviewers, who participated
anonymously in the evaluation process, consented to
the publication of the comments issued during the
review.

Peer review comment 1: This manuscript presents a
quantitative study addressing a relevant topic in the
fields of education and second-language teaching.
However, it contains several requiring
substantial improvement before publication. A
detailed list of the aspects requiring revision is
provided in the attached review. Editorial decision:
Accept with revisions.

areas

ACADEMO Revista de Investigacion en Ciencias Sociales y Humanidades. 2026;13(2):e1398. p.7


mailto:herbert.cosio@unsaac.edu.pe

Postigo Delgado, R. P. et al. Learning styles and English reading comprehension in higher education.

Peer review comment 2: The study represents a
valuable contribution to the field and meets the
journal's standards regarding content and structure.
Nevertheless, it requires stylistic revision, as well as
adjustments to the formatting of citations and
references in accordance with the APA 7th edition
guidelines. Final recommendation: Accept with minor
revisions.

References

Abella, A., Araya, M., Marco, L., & Cléries, L. (2022).
Perception evaluation kit: A case study with
materials and learning styles. International
Journal of Technology and Design Education,
32(3), 1941-1962.
https://doi.org/10.1007/s10798-021-09676-4

Addine, B. C., Marrén, R., Gonzalez, M., Rodriguez,
J. L., Barrios, A, & Valdés, L. (2023).
Knowledge perception dominant channels:
Influence of the evaluation of immunology
learning. Educacion Médica Superior, 37(2).
http://scielo.sld.cu/scielo.php?script=sci_abst
ract&pid=S0864-
21412023000200008&Ing=en&nrm=iso&ting
=en

Alejandro, Y. P., Suarez, A., & Garcia, R. (2024).
Factores que inciden en el aprendizaje del
idioma inglés en los alumnos de una escuela
secundaria publica en el estado de Tabasco.
Ciencia Latina Revista Cientifica
Multidisciplinar, 8(3), 1550-1566.
https://doi.org/10.37811/cl_rcm.v8i3.11351

Almasri, F. (2022). Simulations to teach science
subjects: Connections among Students’
engagement, self-confidence, satisfaction,
and learning styles. Education and
Information Technologies, 27(5), 7161-7181.
https://doi.org/10.1007/s10639-022-10940-w

Arellano Bustos, J. E. (2019). Relacién entre los
estilos de aprendizaje y la eleccion de
especialidad profesional en los alumnos de
segundo afo de la educacién media técnica
profesional con formacion dual: Modelo VAK.
Revista de Estilos de Aprendizaje, 12(4), 42-
52.

https://revistaestilosdeaprendizaje.com/estilo
sdeaprendizaje/es/article/view/1355/2214

Arellano, P. D. C., Saldafa, M. J., Azuero, A. B,

Zavala, J. A., & Zavala, P. L. (2024). Estilos
de aprendizaje visual, auditivo y kinestésico:
¢Mito o realidad? implicaciones para la
practica docente. Reincisol, 3(6), 6489-6506.
https://doi.org/10.59282/reincisol.V3(6)6489-
6506

Barrios, W. R. (2020). Calidad educativa a través de

la comprensiéon lectora. Revista Cientifica
Internacional, 3(1), 195-201.
https://doi.org/10.46734/revcientifica.v3i1.37

Biswas, M., Belle, V. S., Geetha, Bs, V., Maradi, R. M.,

Joshi, V. R., & Prabhu, K. (2023). VARK
preference and perception of online versus
offline professional development training of
medical laboratory technologists. Irish Journal
of Medical Science, 192(5), 2337-2343.
https://doi.org/10.1007/s11845-022-03251-z

Campos, G. C. (2021). Influencia del pensamiento

critico en la comprensiéon lectora en
estudiantes de educacion secundaria, Trujillo,
2020 [Disertaciéon, Universidad Cesar
Vallejo]. Repositorio Digital Institucional
Universidad Cesar Vallejo
https://repositorio.ucv.edu.pe/handle/20.500.
12692/62970

Cieza, W. P. (2023). Analisis de la comprension

lectora en la educacion. Horizontes Revista
de Investigacion en Ciencias de la Educacion,
7(31), 2699-2710.
https://doi.org/10.33996/revistahorizontes.v7i
31.695

Coronel, L. A., & Cevallos, V. |. (2024). Modelo Vak y

rendimiento académico de los estudiantes de
educacion primaria. Ciencia Latina Revista
Cientifica Multidisciplinar, 8(3), 3695-3707.
https://doi.org/10.37811/cl_rcm.v8i3.11582

Del Pino-Yépez, G. M., Saltos-Rodriguez, L. J., &

Moreira-Aguayo, P. Y. (2019). Estrategias
didacticas para el afianzamiento de la
comprensidon  lectora en  estudiantes
universitarios, Dominio de las Ciencias, 5(1),

ACADEMO Revista de Investigacion en Ciencias Sociales y Humanidades. 2026;13(2):e1398. p.8


https://doi.org/10.1007/s10798-021-09676-4
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S0864-21412023000200008&lng=en&nrm=iso&tlng=en
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S0864-21412023000200008&lng=en&nrm=iso&tlng=en
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S0864-21412023000200008&lng=en&nrm=iso&tlng=en
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S0864-21412023000200008&lng=en&nrm=iso&tlng=en
https://doi.org/10.37811/cl_rcm.v8i3.11351
https://doi.org/10.1007/s10639-022-10940-w
https://revistaestilosdeaprendizaje.com/estilosdeaprendizaje/es/article/view/1355/2214
https://revistaestilosdeaprendizaje.com/estilosdeaprendizaje/es/article/view/1355/2214
https://doi.org/10.59282/reincisol.V3(6)6489-6506
https://doi.org/10.59282/reincisol.V3(6)6489-6506
https://doi.org/10.46734/revcientifica.v3i1.37
https://doi.org/10.1007/s11845-022-03251-z
https://repositorio.ucv.edu.pe/handle/20.500.12692/62970
https://repositorio.ucv.edu.pe/handle/20.500.12692/62970
https://doi.org/10.33996/revistahorizontes.v7i31.695
https://doi.org/10.33996/revistahorizontes.v7i31.695
https://doi.org/10.37811/cl_rcm.v8i3.11582

Postigo Delgado, R. P. et al. Learning styles and English reading comprehension in higher education.

171-187.
https://dialnet.unirioja.es/descargal/articulo/7
152634 .pdf

Delgado Moreira, J. M., Ganchozo Cedefio, D. V.,
Zambrano Palma, R. E., & Véliz Cedefio, C.
R. (2025). Estilos de aprendizaje visual,
auditivo, lector-redactor y kinestésico (VARK)

y el rendimiento académico: Estudio
exploratorio. Polo del Conocimiento, 10(3),
3096-3106.

https://polodelconocimiento.com/ojs/index.ph
p/es/article/view/9275/pdf 1

Delgado Saldafia, M. E. V., Rodriguez Rojas, M. L.,
Salguero Alcala, G. K., Machuca Silva, J. L.,
& Trujilo Saenz, N. (2025). Nivel de
comprension lectora en el curso de inglés:
Oportunidades para la educaciéon superior.
Horizontes Revista de Investigacion en
Ciencias de la Educacion, 9(37), 1113-1122.
https://doi.org/10.33996/revistahorizontes.v9i
37.972

Flores, S. (2019). Nivel comprensién lectora en inglés

como segunda lengua en estudiantes
universitarios. Revista Innova Educacion,
1(3), 288-300.

https://doi.org/10.35622/j.rie.2019.03.003

Gondim, R. S., & Abreu, L. G. (2022). Estudo da
acuracia de dispositivos de indugdo da
fluorescéncia e do método radiografico para o
diagnéstico de lesbes de carie em dentes
deciduos: Uma reviséo sistematica e meta-
analise. Arquivos em Odontologia, 58, €08.
https://doi.org/10.35699/2178-
1990.2022.35908

Marambio, J., Becerra, D., Cardemil, F., & Carrasco,
L. (2019). Estilo de aprendizaje segun via de
ingreso de informacién en residentes de
programas de postitulo en
otorrinolaringologia. Revista de
Otorrinolaringologia y Cirugia de Cabeza y
Cuello, 79(4), 404-413.
https://doi.org/10.4067/S0718-
48162019000400404

Newton, P. M. (2015). The learning styles myth is
thriving in higher education. Frontiers in
Psychology, 6, 1-5.
https://doi.org/10.3389/fpsyq.2015.01908

Rodriguez, A., Sanchez, M., & Constantino, I. (2022).

Una descripciéon sobre los estilos de
aprendizaje VAK de los estudiantes de la
Universidad Autonoma de Quintana Roo.
Cuaderno de Pedagogia Universitaria,
19(38), 162-170.

https://doi.org/10.29197/cpu.v19i38.471

Rodriguez, R. C., Zarate, J. F., & Rodriguez, A.
(2016). Los estilos de aprendizaje y la
comprension lectora a través del uso del
hipertexto en estudiantes de bachillerato.
Journal of Learning Styles, 9(18), 22-42.
https://doi.org/10.55777/rea.v9i18.1036

Sanchez, E. A, & Yagual, S. M. (2025). La
importancia de la comprension lectora en la
redaccion proyectos
educativos en los estudiantes universitarios.
Uniandes Episteme, 12(1), 30-41.
https://www.redalyc.org/journal/5646/564679
988012/html/

académica de

Sanchez, H. (2013). La comprensidn lectora, base del
desarrollo del pensamiento critico: Segunda
parte. Horizonte de la Ciencia, 3(5), 31.
https://www.redalyc.org/journal/5709/570960
878005/570960878005.pdf

Sanchez-Dominguez, J. P., Telumbre Terrero, J. Y.,
Pozo Osorio, M. C., & Gonzalez Pérez, S
(2023). Comprension lectora, estilos de
aprendizaje y rendimiento académico en
universitarios. Quaderns de Psicologia, 25(3).
https://doi.org/10.5565/rev/gpsicologia.1878

Sumarriva, L. A., Zela, N. O., Ticona, H. C., Condori,
N. C., & Chavez, N. L. (2024). Niveles de
comprension lectora y su frecuencia de uso
en estudiantes del distrito de Lima — Peru.
Horizontes Revista de Investigacion en
Ciencias de la Educacibn, 8(35), 2165-2175.
https://doi.org/10.33996/revistahorizontes.v8i
35.859

ACADEMO Revista de Investigacion en Ciencias Sociales y Humanidades. 2026;13(2):e1398. p.9


https://dialnet.unirioja.es/descarga/articulo/7152634.pdf
https://dialnet.unirioja.es/descarga/articulo/7152634.pdf
https://polodelconocimiento.com/ojs/index.php/es/article/view/9275/pdf_1
https://polodelconocimiento.com/ojs/index.php/es/article/view/9275/pdf_1
https://doi.org/10.33996/revistahorizontes.v9i37.972
https://doi.org/10.33996/revistahorizontes.v9i37.972
https://doi.org/10.35622/j.rie.2019.03.003
https://doi.org/10.35699/2178-1990.2022.35908
https://doi.org/10.35699/2178-1990.2022.35908
https://doi.org/10.4067/S0718-48162019000400404
https://doi.org/10.4067/S0718-48162019000400404
https://doi.org/10.3389/fpsyg.2015.01908
https://doi.org/10.29197/cpu.v19i38.471
https://doi.org/10.55777/rea.v9i18.1036
https://www.redalyc.org/journal/5646/564679988012/html/
https://www.redalyc.org/journal/5646/564679988012/html/
https://www.redalyc.org/journal/5709/570960878005/570960878005.pdf
https://www.redalyc.org/journal/5709/570960878005/570960878005.pdf
https://doi.org/10.5565/rev/qpsicologia.1878
https://doi.org/10.33996/revistahorizontes.v8i35.859
https://doi.org/10.33996/revistahorizontes.v8i35.859

Postigo Delgado, R. P. et al. Learning styles and English reading comprehension in higher education.

Tafur, L. C. (2022). Estilos de aprendizaje y niveles de
comprension lectora en estudiantes de nivel
primaria. Revista Cientifica Pakamuros,
10(4), 115-128.
https://doi.org/10.37787/fa3xw641

Valencia, M. D. C., Avila, P. F., Lépez, M. D. R., &
Garcia, M. D. J. (2020). Estilos de aprendizaje
Vak y Honey—Alonso de los estudiantes de
quimico farmacéutico bidlogo de la
Universidad Auténoma de Campeche,
generacion 2017. Revista Boletin Redipe,
9(2), 132-139.
https://doi.org/10.36260/rbr.v9i2.915

Valero, V. N., Pari, M., & Calsin, Y. M. (2024).
Comprensién lectora en universitarios
ingresantes. Revista Tecnoldgica-Educativa
Docentes 2.0, 17(1), 174-182.
https://doi.org/10.37843/rted.v17i1.453

Wan, W. A. S., & Mohd, M. E. E. (2023). The influence
of learning styles on academic procrastination
among students in mathematics. Frontiers in
Psychology, 14, 1239933.
https://doi.org/10.3389/fpsyq.2023.1239933

Zapata, L. A. F., & Carrion, G. (2021). Comprension
lectora en los niveles literal, inferencial y
critico reflexivo de los estudiantes de
educacion primaria. Revista de Investigacion,
Formacion y  Desarrollo  Generando
Productividad  Institucional,  9(2), 10.
https://doi.org/10.34070/rif.v9i2.266

ACADEMO Revista de Investigacion en Ciencias Sociales y Humanidades. 2026;13(2):e1398.


https://doi.org/10.37787/fa3xw641
https://doi.org/10.36260/rbr.v9i2.915
https://doi.org/10.37843/rted.v17i1.453
https://doi.org/10.3389/fpsyg.2023.1239933
https://doi.org/10.34070/rif.v9i2.266

	Learning styles and English reading comprehension in higher education
	Abstract
	Introduction
	Methodology
	Results
	Discussion

	Conclusions
	Author contributions
	Data availability
	Peer review comments



